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In This Session We Will Discuss….

 A model for thinking about child outcomes after g
transition

 Presentation of Evidence-Based Transition Practices

 Preview of Resources to Support Transition Planning 
from NECTC and CONNECT

 Reflection on implications of transition practices for 
pre-k through Grade 3 alignment.

 All in 1 ½ hours – Whew!!
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Purpose of National Early Childhood

Transition Center (NECTC)

To investigate and validate practices and strategies g p g
that enhance the early childhood transition process 
and support positive school outcomes for children 

h d b lwith disabilities. 
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Measuring Transition Outcomes for Children

Rous, Harbin, & McCormick, 2006Figure 3Figure 3 , , ,
Child Outcomes of TransitionChild Outcomes of Transition
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Evidenced Based Practices

W H A T  D O E S  T H E  C U R R E N T  R E S E A R C H  T E L L  W H A T  D O E S  T H E  C U R R E N T  R E S E A R C H  T E L L  
U S  A B O U T  T R A N S I T I O N
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* Using definition from What Works Clearinghouse, 2008)
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Setting the Context

 Research-Based Practices
 Validated by Research
 A Moderate/Large Extent*of Evidence for Children and 

Transition

 Recommended Practices
 Validated by Key Stakeholders

D i d  I f  D i i  Ab  S i   Designed to Inform Decisions About Services 

 Evidence-Based Practices
 Best Available Research Best Available Research
 Wisdom & Experience
 Values
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NECTC Charge: 
Identify Transition Practices & Strategies that Work

National 
N = 1335

Focus 
Groups

Survey 

N = 36
TPP

N = 1335

Groups

N = 390 N = 27

21 
Regional 

Literature21 
Recommended 

Practices
Forums

N = 829

Literature

N = ~60
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Transition Practices & Strategies 

P ti   k  l t  f t iti  l i  

g

 Practices = key elements of transition planning 
that are:
 broad and global,  broad and global, 

 can be implemented in ways that reflect a shared 
understanding of the intent of the practice, and 

 l l  d i l  i l d  ff d  are regularly and consistently implemented across staff and 
programs. 

 Strategies = program or classroom specific Strategies  program or classroom specific 
activities used to implement a practice
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Organization of 21 Practices

 By NECTC Conceptual 
Framework:Framework:
 Support Interagency 

Structure (7)

 Support Continuity and 
Alignment (4)

 Support Communication  Support Communication 
and Relationships (2)

 Support Child and Family 
P ti  (6)Preparation (6)

 Support Child and Family 
Adjustment (2)
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Organization of the 1335 Strategies

Home 
Vi iVisits

Program 
Visits

Program 
Policies

S i

Training 
& PD

Individual

Supports

Strategies

Info to 
Cross Program 

Child & 
Families

Parent 
to 

Cross Program 
Communi-

Family Info 
Sharing

Parentcation
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Research-Based Transition Practices

 Some demographic factors relate to long-term 
academic achievement and social outcomes for 
children after transition. 
 SES  family risk factors  quality of neighborhood & parent  SES, family risk factors, quality of neighborhood & parent 

school involvement/satisfaction

 Teachers and principals/directors view social skills 
as being more important for children’s school 
readiness than academic skills. readiness than academic skills. 
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Research-Based Transition Practices

 High quality child care & developmentally appropriate 
classrooms are associated with better academic 
outcomes, work habits, and social adjustment after 
transition  transition. 
 Choose & implement curricula that are developmentally appropriate

 Conduct regular meetings to discuss continuity between programs

 Provide administrators with training and information on 
developmentally appropriate practices, & opportunities to spend 
time in early childhood classrooms. 

 Conduct multi-level and cross-agency team (e.g., teachers, related 
services, preschool, kindergarten) training within a program on DAP, 
early childhood standards, curriculum and assessment.
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Discussion

Conduct multi-level and cross-agency team (e.g., g y ( g ,
teachers, related services, preschool, kindergarten) 
training within a program on DAP, early childhood 

t d d  i l  d tstandards, curriculum and assessment.

H  d   i  b i   h  K  l l? Wh   How do you gain buy-in at the K-2 level?. What 
kind of professional development/institutional 
learning could support the kind of leaders we learning could support the kind of leaders we 
need?
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Research-Based Transition Practices

 A match between sending & receiving environments, & 
teaching skills related to requirements in next 
environment result in more successful adjustment & 
positive outcomes after transition  positive outcomes after transition. 
 Conscious & transparent connections are made between curricula & 

child expectations across programs/environments. 
D l   di t d i l   l t  i l  i Develop a coordinated curriculum or complete curriculum mapping

 Conduct classroom visits (e.g., teachers/child visit incoming children's 
classrooms  or visit receiving  classrooms)

I l t ifi  t t i  t  h l  th  hild l  kill  th  ill  Implement specific strategies to help the child learn skills they will 
need in developmentally appropriate ways. 

 Modify the curriculum before the child enters a preschool or 
kindergarten class  kindergarten class. 
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Discussion

A match between sending & receiving environments, & teaching skills 
l d  i  i   i  l  i   f l related to requirements in next environment result in more successful 

adjustment & positive outcomes after transition.

 How could using the kind of information portrayed in this graph 
promote conversation between PreK and K teachers? 
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Research-Based Transition Practices

 A close, positive teacher-child relationship during & , p p g
after transition associated with better cognitive 
outcomes for children. 

b l h ldh d d h l Communication between early childhood and school age 
programs teachers/staff. 

 Engaging families in collaborative transition planning.  g g g f p g

 Identify the individual needs of children and families
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Close-Positive Teacher-Child Relationships

 Support communication between early childhood pp y
and school age programs teachers/staff.  
 Development of an individualized transition plan for each 

child and family  child and family, 

 Frequent contact between early childhood and school age 
teachers/staff to discuss individual children’s progress on a 
transition plan.  
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Close-Positive Teacher-Child Relationships

 Engaging families in collaborative transition g g g f
planning.  
 Conduct home visits before school and/or before a child starts 

school in the case of a three year old  to build rapport with the school in the case of a three year old, to build rapport with the 
child and family, gather information, and discuss general 
classroom structures, activities, etc. 
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Close-Positive Teacher-Child Relationships

 Identify the individual needs of children and fy f
families.  
 Arrange a class visit by the child and family before the child 

starts school to orient them to the new classroom starts school to orient them to the new classroom 
environment. 

 Plan phase-in transition days for children to allow them to 
acclimate to the environment over the period of time
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Discussion

A close, positive teacher-child relationship A close, positive teacher child relationship 
during & after transition associated with 
better cognitive outcomes for children. better cognitive outcomes for children. 

How do we help K 2 teachers understand  How do we help K-2 teachers understand 
their important role in this area? 
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Tools and Supportspp
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Web-Based Tool Kit

 Searchable Database
 Search by Practice

 List of Strategies

S h b  C t  f St t Search by Category of Strategy
 List Practice

 List Strategies

 Search by Barrier for Diverse Populations
 List Practice

 List Strategies List Strategies

22© National Early Childhood Transition Center, Rous, 2010



Transition TIPS
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NECTC Website
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http://www.hdi.uky.edu/NECTC/Home.aspx
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Publications and Materials
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: An EBP Approach to PD

Contributions



Step 1 
Dilemma

Step 2 
Question

Step 3 
Evidence

Step 4 
Decision

Step 5 
EvaluationDilemma Question Evidence Decision Evaluation

Research
-based 
practices

 S  L i  C l  P  f  M ki  5 Step Learning Cycle - Process for Making 
Evidence-Based Practice Decisions

Contributions



Thank You

Opportunity for Questionspp y Q

Additional informationAdditional information:
http://www.hdi.uky.edu/NECTC/Home.aspx

brous@uky.edu
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