Sharing Books with ALL Children Ages Birth-to-Five
(Pierce & Erickson, 2006)
Adults often think that the ONLY way to share a book with infants, toddlers, and preschoolers is to read it to them. Current research indicates that talking about a book with children while reading it to them can enhance the development of the foundations of literacy, e.g., book/story appreciation, phonological awareness, print concepts, alphabet knowledge, vocabulary, and syntactic awareness (What Works Clearinghouse, http://www.whatworks.ed.gov).
There are many different ways to share and talk about books with children.  Good books to share with children include picture books, alphabet books, story books, rhyming/poetry, and information text books. Big books are especially useful to share with children when targeting words in the text. A list of types of children’s books by developmental levels is available at www.med.unc.edu/ahs/clds/projects under Preschool Demonstration Program Resources.

In North Carolina’s Preschool Demonstration classrooms, we often place three or four books in each learning center related to the theme of that center. One book is a story book, one an information text book, and one is an alphabet book. We also have books with words that rhyme in them if one of these other books do not have rhyming words. For example, we include Alphabet Under Construction (Flemming, 2002),   a “Bob the Builder” storybook, and the picture dictionary Construction! (Rigg, 2003) in the block area. In addition to playing with and talking with the children about their block play, adults can also share these different types of books by reading them, talking about them, relating ideas in the books to the children’s play, asking questions, and listening to the children talk about the pictures in the books while the children play and build with blocks.

Two of the most common ways of sharing books with infants, toddlers, and preschoolers are described below.

1. Shared Book Reading involves an adult reading a book with one child or a small group of 3-4 children without requiring extensive interactions from them. The emphasis is on interaction as well as reading. Physical arrangement, socialization, materials selected, reading styles, and conversation all effect the quality of shared reading (Ezell & Justice, 2005). Highest quality of shared reading experiences is related to adults:

·  responsiveness, especially to the child’s interests, 

·  encouragement of interaction, and

·  literacy and language role-modeling (Ezell & Justice (2005). 

Children often listen to a story and are asked to retell the story and/or answer a few questions about the story. Dunst & Trivette (2003) suggest the following strategies to use shared reading with 2 and 3 year olds:
·     Ask “what” questions, repeat what the child says, offer help when needed, and follow the child’s answers with additional related questions;
· Follow the child’s interests;
· Allow the child enough time to respond.

Additional information on shared reading and other of Dunst et al.’s “evidenced-based practice guides” on many aspects of early childhood education are available at www.puckett.org. Of special interest is the research-to-practice brief regarding the use of children’s situational and personal interests to effectively engage them in learning activities.
Notari-Syverson, Maddox, & Cole (1999) developed a training videotape for adults to learn how to talk with children ages two-to-five as they look at books together.  They suggest “Following the CAR” when sharing books with young children:

· Comment on what the child is looking at, touching or talking about on a page in a book and WAIT FIVE SECONDS;

· Ask questions about what the child is looking at, touching, or talking about on a page in a book and WAIT FIVE SECONDS;

· Respond by adding a little more to the child’s response.

Resources for obtaining this training video, “Language is the Key: Talking and Books” which describes the “Following the CAR” strategy, include www.wri.org; .www.wri-edu.org/bookplay; http://www.ncei-eclibrary.org/; Preschool Demonstration Program (list available at http://www.governor.state.nc.us/Office/Education/Home.asp under training and conferences).
The Hanen Program also has an excellent videotape showing families sharing books with toddlers and preschoolers with developmental disabilities. The video, “Together We Can Know the World: Sharing Books” is available through the Hanen Early Learning Program at www.hanen.org. Parents in this video demonstrate obtaining the children’s attention in various ways and using ample “wait time” to give children the opportunity to be engaged with books.
As might be expected, children with speech and language impairments might have difficulty participating in shared reading experiences and have been found to refuse to participate (Dale, Crain-Thoreson, Notari-Syverson, & Cole, 1996; Kaderavek & Sulzby, 1998). Adults tend to become more directive and require less responsiveness when doing shared reading with children with speech and language impairments (Marvin & Wright, 1997).

Erickson & Hanser (2005) have adapted shared reading techniques to use with emergent-early readers of all ages who have speech and language impairments, and especially for augmentative and alternative communication system users. Their approach involves:
· Use core and fringe (specific) vocabulary and model use of vocabulary using AAC 

· Model use of AAC while asking questions and making comments

· Model concepts of print

· Use repeated lines, props, puppets to encourage interaction

Detailed information  and communication board examples for these shared reading techniques is available at www.med.unc.edu/ahs/clds/projects on the Deaf-Blind Demonstration Project Resources page.

2. Dialogic Reading was first described by Whitehurst and his colleagues in 1988 and involves the child and adult “switching roles” so that the child becomes the “reader” and storyteller with the assistance of the adult who functions as an active listener and questioner. Dialogic reading  is a more specific form of shared reading and often involves the adult asking different types of questions (exemplified through the acronym CROWD) such as:
a. Completion

b. Recall (what happened, what was heard, learned)
c. Open-ended

d. “Wh”
e. Distance (how something in the story relates to the child’s experiences)

In dialogic reading adults offer prompts to help children answer questions. For children who are using augmentative and alternative communication approaches, adults would need to encourage multiple modalities of answering questions during a dialogue about a book. Children could look at/point to illustrations and words in the book, use props and puppets, and look at/point to/give generic/specific symbols to respond to questions. 
General book sharing tips:

· Adults using shared or dialogic reading should know each and every child’s current and developing speech and language abilities to be able to individualized type, number, and frequency of questions. Asking too many questions could overwhelm children who are just learning English, and/or who are experiencing language processing/production delays and impairments, (e.g., children with autism, cerebral palsy, apraxia). Being overwhelmed while looking at, listening to books and related discourse may decrease children’s enjoyment of books and distract them from the benefits of hearing stories and other types of book language (Dale et al, 1996).
· Adults should always give ample “wait” time for ALL children to process questions, comments, text before prompting for a response.

· ALL Children should be allowed and encouraged to use multiple modalities, (e.g., speech, pictures, props, puppets, symbols) to engage in shared or dialogic reading.

· Repeated readings/sharings of the same books in which children show interest increases level of engagement and responsiveness during shared or dialogic reading.

· As the purpose of shared and dialogic reading is to actively engage children in “reading”, asking/answering questions, and discussing the book, it is suggested that books be shared with smaller groups of children so that everyone will have the opportunity to participate.

Other Resources

Sharing Books with Babies videotape available through childdevelopmentmedia.com 

Information books: http://www.newbridgeonline.com/
Electronic Storybooks

www.storyplace.org (A service of the public library of Charlotte & Mecklenburg County. Has very simple preschool stories with text. I love the way that what the characters say is highlighted in text. The stories use rhyme and alliteration. The "games" are very drill and practice. Has print out "take home" activities.)

www.bookpals.net/storyline (Has famous actors and actresses reading wonderful children's literature. I saw many of my favorite authors like Bill Martin and Mem Fox. Each illustration is shown as you hear the voices, but you don't see the print. hmmm! Gives teacher ideas for activities, but would have to be adapted for preschoolers.)

www.sesameworkshop.org/sesamestreet (Has great stories and activities which include Sesame Street characters. Even though the activities are "drill and practice", the characters are nice about it when you choose the wrong answer (they say "oops") and you are given a clue (like "look at the color").

www.candelightstories.com (You have to pay $9.95 for full access, but you can access some "e-books" for free. I liked it that some books are not read aloud, so that a reader would have to be with the child. Most of the books are for children older than preschoolers.)

Meville to Weville: Early Literacy Curriculum for Children with Significant Disabilities as described in Erickson, K.A., Clendon, S., Abraham, L., Roy, V., & Van de Carr, H. (2005). Toward positive literacy outcomes for students with significant developmental disabilities. Assistive Technology Outcomes and Benefits, 2 (1), 45-54.

http://www.ablenetinc.com/product_mevilletoweville.asp (includes interactive demonstration)

Start to Finish Literacy Starters (for struggling readers)

http://www.donjohnston.com/catalog/stflsfrm.htm
List of Children’s Alphabet Books: http://www.med.unc.edu/ahs/clds/documents/LearningAbout theABCs.doc
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Shared Book Reading With Preschoolers with Significant Disabilities: Putting the “CROWD in the CAR”

Step. 1. Augment each page of a children’s book so that it is “sensory” enhanced, including the title page.

Step. 2. Share the title with the child, helping them to see, feel, smell, and hear the title of the book. Wait at least 5 seconds
Step 3. Make a Comment about anything that the child is looking at, feeling, or in any way reacting towards. Wait at least 5 seconds after making the comment.

For example:  You help the child feel cotton balls you have added to the cover of “A Snowy Day” by Ezra Jack Keats. The child’s had lingers on the cotton ball. You say, “Oh you are feeling the cotton balls. They are white like snow.” 
Step 4. Ask a question from the one of the CROWD types of questions, related to the comment you have made, and/or to the response that the child has given, Note: a “response” is broadly defined to mean anything the child is doing. Assign meaning to the child’s actions. Wait at least 5 seconds for a response.

For example: The child is still feeling of the cotton balls. You say/ask, “You really like feeling of those fluffy, white cotton balls that look like snow. “What do you think this book, The Snowy Day is about?” The child continues to feel of the cotton balls. You say, “it looks like you think the book is about snow, what these cotton balls represent. Let’s turn the page and read and see if this book has any snow in the story.”
Step 5. Respond by adding a little more. Whatever the child does in response to your question above, assign meaning and say a whole sentence about what the child is doing, or make a complete sentence out of the child’s symbol use, and/or explain vocabulary related to the child’s interaction on that page.

For example: As you read the next page, the child rubs the red felt coat of the boy. You say, “Let’s see you think this story may be about snow. Now you are feeling of the little boy’s coat. Yes, we do need to wear a coat in the snow because it’s cold.”
Repeat Steps 2-5 on each page, commenting on what the child seems to be interested in, then following up with a question from one of the CROWD types, and modeling appropriate syntax and/or explain vocabulary related to the child’s response. Do as many pages as the child tolerates. Having the child “recall” something after finishing the last page is an effective technique. Make sure to model using the “finished” symbol each time you stop reading/sharing the book with a child. Remember to repeat the title each time you begin reading again.
AAC Needed for “Putting the CROWD in the CAR”

Always have: “I know about that”, “finished”, read it again, “move on” , “spell”

“Wh” questions to use for modeling and in case child wants to ask a question

Completion


Repeated line on a device (if appropriate)

Use illustration in cloze procedure

Recall


Generic (Core) page: people, animals, places, actions, things, adjectives

Specific examples from each of these categories and extra examples related to the story if they are not available


Feelings page


Alternative pencil

Open-ended

 “How do you think he/she feels”-Feelings page

“Why do you think he/she did that?”-Feelings page

Alternative pencil

“Wh” : who, what, when, where- Specific examples from each of these categories related to the story
Distancing-“Tell me about the time when you…” related to the story


Generic (Core) page: people, animals, places, actions, things, adjectives

Specific examples from each of these categories and extra examples related to the story if they are not available


Feelings page


Alternative pencil

“Times” page: morning, afternoon, night, breakfast, lunch, dinner

Most frequent words identified in Dr. Lisa Hammet-Price’s study presented at ASHA in 2006:
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Analysis of Book Texts

51 words with D > .83 in the Storybook texts

Replied 

Finished

Bear

Inside

Day

Nouns

While

With 

So

But

When

And

Conjunctions

Not

While

How

Just

Up/Down

All

Then

Big/Little

One/Some

Adverbs,

Adjectives

Bird

At 

On

For

Of

In/Out

To

Prepositions Verbs Articles,

Pronouns

Had That

Got They

Chirped It

Began I/Me

Thought You

Is His

Went He/Him

Was A

Said The 
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Different

Small

Same

most

Each

Basic

Quickly

Old 

Other

Many

Good

About

Like

Too 

All

Some

Adverbs

Adjectives

On

For

Of 

In

To

With

Or

Because

When

And

Conjunctions

Prepositions

Nouns  Verbs Articles

Pronouns

Smell 

Sense

People

Mother

Hearing

Food

Characteristics

Birth

Time

Called There

Are Their

Will Its 

Can They

Be It

Have The

Is (’s) A

Analysis of Book Texts

50 words with D = 1 in the Expository Book texts
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Child Talk Results:   

Implications for Word Selection



For storybooks 



Verbs



Pronouns 



Social words



Question words



For expository books



Verbs



Pronouns



Social words



Question words



Nouns 

Children participate verbally more often during 

expository book reading and they use a wider 

variety of vocabulary
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How we might apply results to a child’s 

communication board

Dream

Pigs

Game

Fringe 

Words 

for Each

Book 

Story

Core

Words

Expos

Core

Words

Child Talk

Core Words
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