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Resources and Strategies for Increasing the Emphasis on Inclusion and Children with Special Needs

Camille Catlett, FPG Child Development Institute 


P: (919) 966-6635 
E:  catlett@mail.fpg.unc.edu 

This handout is available to download at 
http://www.fpg.unc.edu/~handouts/New_Pieces_for_Familiar_Puzzle_handout.pdf
I. Why increase the emphasis on inclusion?

A. NAEYC standards for initial licensure, advanced, and associate degree programs (Hyson, 2003)

· “Woven through each set of standards are a strong commitment to diversity and inclusion [and] respect for family, community and cultural contexts”

B. Position Statement on Inclusion
· Currently under joint development by NAEYC and DEC (Division for Early Childhood), coordinated by the National Professional Development Center on Inclusion (NPDCI)

II. Ways of making shift happen

A. Infusion

B. Extension
1. Read The Early Childhood Education Debate: Direct Instruction vs. Child Initiated Learning (online article) http://ceep.crc.uiuc.edu/poptopics/preschoolcurr.html

2. This is a long article with lots of provocative ideas. Read well into the article until you become convinced of which side you will take in the debate about which is better, direct instruction or child-initiated learning.

3. Be sure you understand the difference in direct instruction and child-initiated curriculum. 

4. Write your opinion of why you would choose one style over the other for teaching young children, thinking birth to age eight. 

5. Address how and why your decision might (or might not) change if you were supporting the learning of a child / children with significant disabilities. 

C. Stand Alone

III. Recent research

A. Five most influential factors in growing culturally responsive dispositions and teaching practices (Kidd, Sánchez, & Thorp, 2006)

http://www.fpg.unc.edu/~handouts/AERA06PaperDefiningMoments.pdf
· Readings

· Assignments

· Field experiences with children, families and colleagues

· Reflection

· Dialogue


ALL AROUND RESOURCES

Catlett, C., Winton, P.J., & Hamel, S.E. (2004). Resource guide: Selected early childhood/early intervention training materials
Available from:

FPG Child Development Institute, Publications and Dissemination


CB #8185
University of North Carolina at Chapel Hill

Chapel Hill, NC  27599-8185

(919) 966-4221
FAX (919) 843-5784


Cost: $10.00         OR
Download at http://www.fpg.unc.edu/~scpp/pdfs/rguide.pdf
NOTE: Document also available as a searchable database at: http://www.fpg.unc.edu/~scpp/~resourceguide/  (example follows)
Position Statement

Division for Early Childhood (DEC) Position Statement on Inclusion

http://www.dec-sped.org/pdf/positionpapers/PositionStatement_Inclusion.pdf
Natural Resources Listserv (example follows)
· Free one-way listserv of early childhood resources


http://www.fpg.unc.edu/~scpp/nat_allies/na_resources.cfm
National Professional Development Center on Inclusion (NPDCI)

· http://www.fpg.unc.edu/~npdci
STANDARDS SUMMARY
Standards Summary

1. Promoting child development and learning

Candidates use their understanding of young children’s characteristics and needs, and of multiple interacting influence on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for all children.

2. Building family and community relationships

Candidates know about, understand, and value the importance and complex characteristics of children’s families and communities. They use this under-standing to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning.

3. Observing, documenting, and assessing to support young children and families
Candidates know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence children’s development and learning.
4. Teaching and learning

Candidates integrate their understanding of and relationships with children and families; their understanding of develop-mentally effective approaches to teaching and learning; and their knowledge of academic disciplines, to design, 

implement, and evaluate experiences that promote positive development and learning for all children.
4a. Connecting with children and

       families

Candidates know, understand and use positive relationships and supportive interactions as the foundation for their work with young children.

4b. Using developmentally effective 

       approaches
Candidates know, understand, and use a wide array of effective approaches, strategies, and tools to positively influence children’s development and learning.

4c. Understanding content knowledge 

      in early education

Candidates understand the importance of each content area in young children’s learning. They know the essential concepts, inquiry tools, and the structure of content areas including academic subjects and can identify resources to deepen their understanding.

4d. Building meaningful curriculum

Candidates use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curriculum that promotes comprehensive developmental and learning outcomes for all young children.

5. Becoming a professional

Candidates identify and conduct themselves as members of the early childhood profession. They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies. 

http://www.fpg.unc.edu/~scpp/~resourceguide/



	Resource Guide:  
Selected Early Childhood/Early Intervention Training Materials
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	Your source for teaching, training and staff development materials that are high-quality, readily available and relatively inexpensive. 
These resources may assist educators, trainers, supervisors, and other decision makers in designing quality preservice and inservice programs. 

Search to locate specific materials by title, author, publisher or keyword, or select a topic at right.
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	The newly revised Resource Guide outlines almost 600 resources, including curricula, videotapes, programmed texts and discussion guides. Resources are grouped by instructional content (e.g., assessment, family-professional collaboration) and instructional process (e.g., family involvement). Each entry includes a product description and ordering information.

To order copies of the Resource Guide, contact the FPG Publications Office (919/966-4221). To download the Resource Guide as a pdf file, go to http://www.fpg.unc.edu/~scpp/pdfs/rguide.pdf
For questions or comments regarding the Resource Guide contact Camille Catlett (919/966-6635 or camille@unc.edu).
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 Listserv

Are you interested in quality materials on topics related to early childhood and early intervention? Our new listserv is one way to stay up to date with the latest free or low-cost booklets, CD ROMs, videos, Power Point presentations and other items.

Subscribe to the Natural Resources listserv and receive a weekly email announcement featuring a product that is available at little or no cost. A short description and “tips for trainers” combined with the product’s ordering information will give you the details you need to add another valuable source to your own library.

Join this listserv by sending an email to listserv@unc.edu. 

Leave the subject line blank.  

For the text of the message, type only the following: 

subscribe natural_resources2 

Then send the message.
Here are two recent items we featured:

An Administrator’s Guide to Preschool Inclusion 

Ruth Wolery, Sam Odom and colleagues associated with the Early Childhood Research Institute on Inclusion (ECRII) are responsible for this great resource. The guide was developed to help administrators who are responsible for setting up, monitoring, supporting and maintaining inclusive programs for preschool children with and without disabilities. It delineates barriers and roadblocks, while at the same time offering strategies, supports and illustrations. Download at http://www.fpg.unc.edu/~publicationsoffice/pdfs/AdmGuide.pdf
Diversity in Children’s Lives: Children’s Books and Classroom Helps 

Looking for quality children’s books that reflect children who have special needs? Or stories that depict capable, diverse characters? This 22-page bibliography lists books that feature positive images of children and adults who are culturally, linguistically and ability-diverse. Each entry includes title, author, diversity type and a brief explanation of content. Download at http://www.fpg.unc.edu/~pfi/pdfs/diversity_booklist.pdf 

Past and present materials featured in the weekly Natural Resources listserv are listed on the Natural Allies web site at: http://www.fpg.unc.edu/~scpp/nat_allies/na_resources.cfm
Please note: the listserv will be a ONE –WAY mailing, which means that you will not get unwanted messages from others on the list.

The Natural Resources listserv is a service of the U.S. Department of Education-funded Natural Allies project. We welcome feedback and also encourage you to suggest “natural resources” you know about.  Suggestions may be emailed to Camille Catlett at camille@unc.edu
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	Standard 1 Promoting Child Development & Learning

	ACTIVITIES
	1. Discuss how environment and prenatal issues may affect disability/medical condition.

2. Discuss developmental milestones and differences in atypical development.

3. Developmental milestones activity. Create a matrix that contains different ages and different developmental milestones. Participants need to match the particular milestone/skill with the age group where they think it belongs. This activity assists in discussion about different developmental growth of children and the impact disabilities may have on this growth.

4. Any other name. This activity will have participants look at all of the possible roles of teachers. Make cards with fictitious names made by scrambling these roles (facilitator, environmental arranger, model, conflict resolution expert, family advocate, etc.). This activity could be used as a good discussion about realistic roles for teachers. **
5. Children’s literature. There are many ways that children’s books can be used to promote understanding of exceptionality among children and adults. Find and share good examples of books that positively feature children and families who are diverse in many ways. Have students examine favorite books for evidence of bias or stereotype. Ask students to develop literature response activities for new books.

6. Have participants write a developmental theory, theorist or statement about how young children learn on paper and walk around the room looking at others. When they find someone who has a different notation on their paper discuss it with them. When discussion is finished put all of the papers up and discuss how children with special needs and these theories fit together. **
7. What’s my line? Divide participants into two or more groups. Write on slips of paper different statements such as “I am a theory…behaviorist.”  “I am an assessment instrument….DIAL III”.  “I am a pioneer in early childhood education…Maria Montessori”, “I am a method of teaching children with special needs…task analysis”, etc.  Put all slips in a box and have each group select a slip.  The groups can have 5 minutes to choose someone to be the “mystery guest” and try to anticipate questions they will be asked.  The mystery guest reveals the category and other groups ask yes/no questions to try to guess the answer. *
8. Disability simulations. Put Vaseline or saran wrap over glasses and try to walk, put socks on hands and try to pick up pennies, write a passage in code and ask someone to read it, etc.

9. Design an environment.  1) Ask students/staff to design their ideal environment for young children. You can specify the ages of the children and you wish. They should plan as if they have an unlimited budget. 2) When the plans are completed, mention that there will be one child who uses a wheelchair and one child with a significant visual impairment. Ask participants to make any necessary modifications to support the learning of these children in the environment. 3) Ask students/staff to compare the first design and the second design. Which environment will better support the learning of all the children? 
10. Distribute one aquarium rock (all the same color) to small groups of participants (5). Give one person in each group a different colored rock. Each group forms a circle with each person holding his/her rock. Ask them to name their rock and tell a neighbor what the rock’s name is. Ask them to think about what this rock’s past is and what future it has. Then have them put their rocks in a pile in the middle of the circle. Ask them to then find their own rock and stand back in a circle again. Ask them to share how they identified their rock. Ask how the people with special colored rock felt? Did they feel different, unique, special?  Did they feel a part of the group? How can we not only recognize uniqueness, but value it? 






	Standard 1 Promoting Child Development & Learning

	Print Materials
	Blose, D. & Smith, L. (1995). Thrifty nifty stuff for little kids: Developmental play using home resources. Austin, TX: PRO-ED, Inc.  
Crary, E. (1993). Without spanking or spoiling: A practical approach to toddler and preschool guidance. Seattle: Parenting Press, Inc.  
Gould, P., & Sullivan, J. (1999). The inclusive early childhood classroom: Easy ways to adapt learning centers for all children. Beltsville, MD: Gryphon House.  
Hewitt, D. (1995). So this is normal too? Teachers and parents working out developmental issues in young children. St. Paul, MN: Redleaf Press.  
Hull, K., Goldhaber, J., & Capone, A. (2002). Opening doors: An introduction to inclusive early childhood. Boston: Houghton Mifflin.   
Miller, R. (1996). The developmentally appropriate inclusive classroom in early education. Florence, KY: Delmar.  

Morris, L.R. & Schulz, L. (1989). Creative play activities for children with disabilities. Champaign, IL: Human Kinetics Books. 

Odom, S.L. (Ed.) (2002). Widening the circle: Including children with disabilities in preschool programs. New York: Teachers College Press.   

Schwartz, S., & Miller, J.E.H. (1996). The new language of toys: Teaching communication skills to children with special needs. Bethesda, MD: Woodbine House. 
Weitzman, E. (1992). Learning language and loving it: A guide to promoting children’s

social and language development in early childhood settings. Toronto: The Hanen Centre.


	Videos/
DVDs
	AGH Associates. (1994). It’s really no different: Conversations with caregivers. Hampton, NH: Author.

Edelman, L. (2001). Just being kids: Supports & services for infants and toddlers and their families in everyday routines, activities & places. Denver: Western Media Products. 

Harden, S.B. & Corrigan, M. (2003). Emma’s gifts. Charlotte, NC: Endless Horizon Productions. 
SKI*HI Institute. (2002). It makes sense: Providing services in the natural environment. Logan, UT: Author. 

	Websites
	Bright Futures/Promotion of Mutually Enjoyable Parent-Infant  www.brightfutures.org/index.html
Developmental Milestones  http://www.zerotothree.org/ztt_parents.html
Dodge, D.T., & Heroman, C. (1999). Building your baby’s brain: A parent’s guide to the first 5 years. Washington, DC: Dept. of Education. English & Spanish.  www.creativecurriculum.com/getpage.cfm?file=titles/100084.html&userid=10148640
First Words project  

firstwords.fsu.edu/
The Magic of Everyday Moments  
www.zerotothree.org/magic/



	Standard 2   BUILDING Family & Community relationships

	Activities


	1. Family resume. In small groups participants think of a family of a child with disabilities that they know (or use a case study) of a family. They will create a resume highlighting the strengths of the family. *

2. Collections.  Have participants bring in samples of any collections they may have. As participants display and review all collections have them see how many ways they can sort, classify, arrange, combine, etc. Encourage participants to think about how this relates to families of all children, including children with special needs. **
3. Family report. Provide hypothetical family with children with disabilities and ask participants to obtain information about the family’s concerns, priorities and resources in order to support the family. Have small groups discuss possible feelings of family and appropriate steps for professionals based on what these families are saying.

4. Giving directions. Put participants into pairs and give them similar manipulatives (LEGOs, blocks, etc.). Have one person build a structure. The other person does not look. The person who built the structure must describe the structure and their partner tries to duplicate it. Debrief on what they learned about communication. Ask: How does this relate to working with all families, including those with children with disabilities?

5. Porch visits. Make home visits prior to the beginning of the school year. (These are called porch visits to let parents know that it is ok to sit outside to visit if they are uncomfortable with having teachers in their homes. Visitors may want to bring a bag for each child with a variety of items in it such as school supplies, parent information, coupons from local stores, etc. As the parent about the family’s dreams and goals, and how you can be a support in attaining them.

6. Ask participants to investigate area agencies that may assist educators or families of children with special needs. Compile the information, with a short description of services, cost, hours, etc., as a family resource or actually visit agencies and interview staff. Do a group share with participants developing posters, brochures and/or power point presentations. 
7. Program visits.  Have participants visit a variety of programs for children who serve children with special needs in inclusive or segregated programs.  After observing and interviewing staff, participant can make oral presentations to rest of class about their visits. Give students a frame-work to use when observing the child or class (children’s ages, types of disabilities, competencies of the children, teacher roles, social interactions, classroom environment, etc.)

8. Read all about it. Ask participants to watch for stories in newspaper, on radio or television that relate to issues dealing with young children or children with special needs.  These provide for excellent current discussion items.

9. After a discussion about “red flags” of how we label or categorize people, ask participants to look through magazines, catalogs and journals for pictures or articles that reflect cultural biases. **
10. Group identities.  Positive and negative stereotypical comments about families are put on cards and handed out to participants.  They can trade with each other and should end up with one or two words they “can live with”. Ones not selected are put on a table. Discuss why they chose what they did and why ones were not selected. **

11. Family symbol activity. Invite 3 - 4 parents of children with different special needs to be part of a panel. Ask each to bring an object that symbolizes their family and their family strengths or values. Ask each parent to share/explain their symbol. Next steps: 1) Follow up with questions that explore aspects of exceptionality, like “has there ever been a place your family wanted to go but couldn’t because of your child’s disability?; or 2) Ask each student/participant to think of a symbol of their family. Cue participants to look in their pockets or purses if they have trouble thinking of one. Break participants into pairs or small groups to share their symbols.

	Print
Materials
	Kennedy Krieger Institute. (1992). Building parent/professional collaboration. St. Paul, MN: Pathfinder Resources, Inc. 

Powell, D.R. (2000). Preparing early childhood professionals to work with families. In National Institute on Early Childhood Development and Education, New teachers for a new century: The future of early childhood professional preparation. Washington, DC: GPO.  

Turnbull, A.P., & Turnbull, H.R. (2001). Families, professionals and exceptionality: Collaborating for empowerment. Des Moines, IA: Merrill Publishing Co.  



	Videos/
DVDs
	Early Connections for Infants, Toddlers and Families, Colorado Department of Education. (1998). One of the family. Denver: Western Media Products. 
Edelman, L. (1991). Delivering family-centered, home-based services. Baltimore: Kennedy Krieger Institute. 

West Virginia Documentary Consortium & Spectra Media, Inc. (1997). Freedom of speech. South Charleston, WV: Author. 



	Websites
	Child and Family Web Guide



                             http://www.cfw.tufts.edu/
Evolving Partnerships with Parents: Self Learning Module 

http://www.theeducationteam.com/education/forming_partnerships.htm
Exceptional Parent 


    
                           http://www.exceptionalparent.com/
Families as Primary Partners in their Child's Development & School Readiness 
http://www.aecf.org/publications/data/families_sr.pdf
Fathers Network





                   http://www.fathersnetwork.org/
Guiding Practitioners toward Valuing and Implementing Family-centered Practices 

http://www.fpg.unc.edu/~scpp/pdfs/Reforming/10-253_276.pdf
Inclusion: Yours, Mine, Ours   

                 http://rushservices.com/Inclusion/homepage.htm
Inclusive Education 


                         http://www.uni.edu/coe/inclusion/index.html
Keys to Inclusion 



     
                      http://www.nectas.unc.edu/inclusion/
Kids Together, Inc. 




                 http://www.kidstogether.org/
National Dissemination Center for Children with Disabilities   

                  http://www.nichcy.org/
National Parent Network on Disabilities 

        

                     http://www.npnd.org/
Preschool Inclusion Connection      
    
                          http://www.truecoaching.com/pic/index.cfm
Parenting A Child With Special Needs: A Guide To Readings And Resources

http://www.kidsource.com/NICHCY/parenting.disab.all.4.1.html
Resources for Supporting and Involving Families in Meaningful Ways
http://www.journal.naeyc.org/btj/200601/FamilyResourcesBTJ.pdf
Visual Impairment in Young Children: A Review of the Literature with Implications for Working with Families of Diverse Cultural and Linguistic Backgrounds   
              http://clas.uiuc.edu/techreport/tech7.html


	Standard 3

OBSERVING, DOCUMENTING & Assessing to Support Young Children and Families

	Activities

	1. Video observation. Show a video clip of a young child engaged in a variety of activities. Divide the group into small groups (4-6) and ask observers to record observations in one of the do-mains of development: gross motor, fine motor, cognition, and communication, social/emotional, and adaptive. After the clip, each small group discusses their observations and then shares with the larger group. Replay the video (second chance to observe). Ask each group to add to their observations and then share what they’ve added to the larger group. Build on observations to add descriptive vocabulary, make connections (e.g., is intentionality a function of communication? Cognition?). Switch groups and/or domains—use the same video or a different one.

2. Family-centered practice in assessment. Find phrases that represent ideas related to family-centered practice in assessment, such as, “Family members have unique knowledge about the child that is often unavailable to professionals.”  Write each separate word of each phrase on a card.  Put the cards for each phrase in an envelope and give the envelope to a small group of participants.  Have them unscramble the phrase and discuss what it means.  Small groups then share with the larger group, or switch groups/envelopes before sharing with the large group.

3. Using a hypothetical child with a potential disability, discuss the steps through which that child could enter and participate in the special education system in your state .  Start with screening and end with placement. For each step discuss implications for child and family as well as regular educator.

	Print Materials
	Grisham-Brown, J. & Haynes, D.G. (1999). Reach for the stars, planning for the future.  Louisville, KY: American Printing House for the Blind, Inc. 
Linder, T. W. (1993). Transdisciplinary play-based assessment. Baltimore: Paul Brookes.  

Losardo, A., & Notari-Syverson, A. (2001). Alternative approaches to assessing young children. Baltimore: Paul Brookes. 
Ostrosky, M.M. & Horn, E. (eds.) (2002). Assessment: Gathering meaningful information. Monograph Series No. 4. Denver, CO: Sopris West. 

	Videos/
DVDs
	Child Development Resources, Inc. (1992). Transdisciplinary arena assessment process: A resource for teams. Norge, VA: Author.  

Drake, A., & Kubetz, D. (2003). The world of children: Developing child observation skills. Glen Ellyn, IL: Office of Instructional Design, College of DuPage. 

Institute for Families of Blind Children. (1990). Breaking the news. Los Angeles, CA: Author.  

McClain, C., & Osbourn, P. (1993). But he knows his colors: Characteristics of autism in children birth to three. Van Nuys, CA: Child Development Media, Inc. 

Pathways Awareness Foundation. (1993). Is my baby ok? Chicago, IL: Author.

Project Enlightenment. (1989). First years together: Involving parents in infant assessment. Van Nuys, CA: Child Development Media, Inc.

The SPECTRUM Project and Project ACT of the University of Colorado at Boulder, Department of Speech, Language and Hearing. (1999). A three-way conversation. Denver:  Western Media Products. 


	Websites

	New visions: A parent’s guide to understanding developmental assessment  
http://www.zerotothree.org/ztt_parents.html


	Standard 4   TEACHING & Learning

	Activities
	1. How do you learn?  Place participants in several groups and give each group a task. The tasks will be varied and could include things such as an instruction booklet for how to put together a model, mixed-up puzzles to put together, an appliance that has been taken apart, handbooks describing medical health benefits, blocks or LEGOs with written description of what to create, etc. Have each group describe how they approached the task, what worked, barriers and facilitators. Ask: How does this relate to children’s different learning styles?

2. Contrasting teaching style. Put participants into two groups and provide each group with the same material. Ask each group to choose someone to be the teacher and give them written instructions that ask for either a structured, teacher-directed approach or an open-ended approach to using the material. Participants are not told about the teacher’s directions. It is a good topic for discussion on different ways we teach.  **

3. Place where I belong. To discuss how important environment is send participants around a building (classroom) on a scavenger hunt to find something that sparks a childhood memory, something you don’t understand, something that might insult your intelligence, something you’d like to take home with you, take to a deserted island, something that has other uses, etc. **

4. Put yourself on the continuum. Have participants line up against the wall and explain that they should place themselves on the wall (under signs such as (5) Extremely well, (4) Well, etc.) based on their perception of how well they can complete a task (e.g., bake a cake, write a lesson plan, change a tire, change a diaper). This activity provides a good discussion of how children change in their abilities when they have instruction and how we are all different in our abilities. **

5. Apple activity.  Divide participants into small groups of participants (4-6). Give each group a juicy red apple and ask them to make a list of all the possible descriptors of the apple. Take away the apple, replace it with a wax or wooden apple, and ask groups to cross off any descriptors that no longer apply. Repeat the sequence with a picture of a red apple, and finally the word apple printed in red. Debrief by talking about the power of experiential learning and how important it is for young children. Ask participants to consider how much more important experiential learning is for children with special needs.

6. Adapt a toy. Have participants bring a toy that would be found in an early childhood setting.  They should demonstrate how they would adapt, introduce, and use this toy with children with varying disabilities.

7. Ask participants to “play” in centers commonly found in early childhood programs (blocks, dramatic play, etc.). In groups, they should actually use the materials that children would use and complete a form that has them explain objectives, etc. of that center.

8. With any lesson/activity plan you may assign participants to complete, have them add a section as to how they might adapt this lesson for children who may have a variety of special needs (i.e. cognitive delays, motor difficulties, visual impairments, etc.).

9. Fishbowl activity. Have participants form three groups and put chairs into two concentric circles. One group sits on the inside circle and the other two groups sit on the outside circle. Pose questions about anything (i.e. use of technology with young children and the role of assistive technology for children with special needs, pull-ups vs. diapers). The inside circle discusses while the other two circles observe. Then move the second group into the inside circle and repeat; finally third group comes into the inside circle.  *

10. Gallery of learning. Activity for the end of class, unit, semester, etc.  Put paper or use board and put headings such as “What I have learned, What I will take with me, What has meaning to my job, What I still have questions about, etc.”. Give participants post-it notes and have them write comments under headings. *

	Standard 4   TEACHING & Learning

	Print Materials
	Bricker, D., Veltman, P., & Munkres, A., (1995). Activity-based intervention. Baltimore: Brookes.  

Cavallaro, C., & Haney, M. (1999). Preschool inclusion. Baltimore: Brookes. 

Kuschner, A., Cranor, L., & Brekken, L. (Eds). (1996). Project EXCEPTIONAL. Sacramento, CA: CA Dept of Education. 

Montana University Affiliated Institute on Disabilities. (1999). Child Care+ curriculum on inclusion: Practical strategies for early childhood programs. Missoula, MT: Author. 

Sandall, S., McLean, M.E., & Smith, B.J. (2001). DEC recommended practices in early intervention/early childhood special education. Longmont, CO: Sopris West. 

Sandall, S. & Ostrosky, M. (Eds.) (2001). Teaching strategies: What to do to support young children’s development. Longmont, CO: Sopris West.  

Sandall, S.R., & Schwartz, I.S. (2002). Building blocks for teaching preschoolers with special needs. Baltimore: Paul Brookes.   

Wesley, P.W., & Dennis, B. (2001). Inclusive childcare: A training series for early childhood professionals. Chapel Hill, NC: Partnerships for Inclusion, FPG Child Development Institute, University of North Carolina.  

Wolery, R.A., Odom, S.L.. (2000). An administrator’s guide to preschool inclusion. Chapel Hill, NC: University of North Carolina, FPG Child Development Institute. 

	Videos/
DVDs


	Center on the Social and Emotional Foundations for Early Learning. (2003). Promoting social and emotional competence. Champaign, IL: Author. 
Cripe, J.J.W. (1995). Family-guided activity-based intervention for infants and toddlers. Baltimore: Brookes. 

Edelman, L. (2001). Just being kids: Supports & services for infants and toddlers and their fa-milies in everyday routines, activities & places. Denver: Western Media Products. 

Freeman, T., Hutter-Pishgahi, L., & Traub, E. (2000). Welcoming all children: Creating inclusive child care. Bloomington, IN: Indiana Institute on Disability and Community. 
Greenberg, J. (2002). Learning language and loving it: The teaching tape and user’s guide. Toronto, Ontario: The Hanen Centre. 

Hanline, M.F., Wetherby, A., Woods, J., Fox, L., & Lentini, R . (2005). Positive beginnings: Supporting young children with challenging behavior. Tallahassee, FL: Positive Beginnings.
Learner Managed Designs, Inc. (1989). A circle of inclusion. Lawrence, KS: Author. 
National Association for the Education of Young Children (NAEYC). (2000). Child care and children with special needs. Washington, DC: NAEYC.   

National Center to Improve Practice, Education Development Center, Inc. (1994). Welcome to my preschool! Communicating with technology. Newton, MA: Author. 

Orlena Hawks Puckett Institute. (2002). Possibilities: A mother’s story. Morganton, NC: Winterberry Press.  

Portage Project. (1995). To have a friend. Portage, WI: Author.  

Teaching Research Division, Western Oregon State College. (1996). Giving our children the best: Recommended practices in ECSE. Monmouth, OR: Author.  

Waletzko, P., & Ressemann, S. (1997). Recipe for life. Waite Park, MN: The iDEA Group.  

	Websites
	An administrator’s guide to preschool inclusion

http://www.fpg.unc.edu/~publicationsoffice/pdfs/AdmGuide.pdf
Art Activities for Children with Disabilities   
http://ericec.org/faq/arts.html
Book Nook: Ideas for Using Books to Support Social Emotional Development

http://www.vanderbilt.edu/csefel/booknook/mondayrain/mondayrain2006.html

Center on the Social and Emotional Foundations of Early Learning
      http://www.vanderbilt.edu/csefel/practical-ideas.html

Child Care+  
http://www.ccplus.org/
Circle of Inclusion
www.circleofinclusion.org/

Creating Teaching Tools for Young Children with Challenging Behavior

http://challengingbehavior.fmhi.usf.edu/tools.html
Early Childhood Research Institute on Inclusion  
www.fpg.unc.edu/~ecrii/
Education World: Parent’s Guide to Resources for Children with Special Needs 

www.education-world.com/parents/special/index.shtml

Effective Practices for Supporting Children’s Social-Emotional Development and Preventing Challenging Behaviors 




  http://www.vanderbilt.edu/csefel//whatworks.html
Enhancing Services in Natural Environments Conference Call Series 

http://www.nectac.org/~calls/2004/partcsettings/partcsettings.asp (PowerPoints, handouts)
http://edla.aum.edu/serrc/calls/confcalls.html (audiotapes) 
Family Guided Approaches to Early-intervention Training and Services (FACETS)

www.parsons.lsi.ukans.edu/facets/index.html
Guide to Disability Resources on the Internet   www.disabilityresources.org/
Positive approaches to challenging behavior for young children with disabilities

http://ici2.umn.edu/preschoolbehavior/
Using Classroom Activities and Routines as Opportunities to Support Peer Interaction 

http://www.vanderbilt.ecu/csefel/briefs/wwb5.pdf
Using Environmental Strategies to Promote Positive Social Interactions 

http://www.vanderbilt.edu/csefel/briefs/wwb6.html

Positive Approaches to Challenging Behavior for Young Children with Disabilities 

http://ici2.umn.edu/preschoolbehavior/
Positive Beginnings: Supporting Young Children with Challenging Behavior 
         http://pbs.fsu.edu

Promoting Positive Peer Social Interactions  
                http://www.vanderbilt.edu/csefel/briefs/wwb8.pdf
Scripted Stories for Social Situations                        http://www.vanderbilt.edu/csefel/practical-ideas.html
Self-esteem and Preschoolers 

  http://www.extension.umn.edu/info-u/families/BE915.html
Tools for Developing Behavior Support Plans           http://www.vanderbilt.edu/csefel/practical-ideas.html
Using Classroom Activities and Routines as Opportunities to Support Peer Interaction 

http://www.vanderbilt.edu/csefel/briefs/wwb5.pdf
Using Environmental Strategies to Promote Positive Social Interactions 

http://www.vanderbilt.edu/csefel/briefs/wwb6.pdf



	Standard 5  BECOMING a Professional

	Activities


	1. Tinkertoy activity. Assemble a small box of Tinkertoys for each group.  Divide participants into groups (8-10 works well). Tell groups to divide themselves into two smaller groups, one of which will be architects and the other of which will be builders. Ask the builders to leave the room for exactly 10 minutes. As soon as the builders leave, give the architects the Tinkertoy boxes with instructions (they have 10 minutes; they may not build with or connect the Tinkertoys; they must design the tallest possible structure, write down the plans and give them to the builders. Stop the architects after 10 minutes and have them put the Tinkertoys back in the boxes. Ask the architects to give the box of Tinkertoys and their building plans to a team of builders. Architects should observe the builders while they endeavor to create a building from the plans provided. Stop the builders after 10 minutes. Discuss the process, emphasizing how important it is for professionals to have good communication skills.

2. Build a tower. Divide participants into small groups (6-10). Give each group a stack of newspapers, a set of magic markers, and a role of masking tape. Instruct groups that they are each to build a freestanding (not leaning against anything) tower. Their constructions will be judged on height, stability and aesthetics. There will be one stapler and one pair of scissors at the front of the room for all to share. Give the groups 15-20 minutes to complete the task. Under the pretext of scoring, wander around during the tower building to observe teaming styles, leadership patterns, etc. Debrief by asking participants for their reflections on the same characteristics of teamwork. End by giving all the towers and teams a first prize for effort.

3. Using a hypothetical child with a potential disability, discuss the steps through which that child could enter and participate in the special education system.  Start with screening and end with placement. For each step discuss implications for child and family as well as regular educator.

4. Prepare different situations that might occur in a conference.  Have some participants “play” the part of the parent and others “play” the part of the teacher. Have the rest of the class critique the interaction.

5. My role in the “system”. Have participants answer these questions at the beginning of the semester. They are useful in encouraging conversation about non-traditional participants’ role in the college classroom and their role in the classroom.

6. Jeopardy. Have answers to questions about the special education process and different disabilities on cards. Put the participants on teams and have them pose questions to the answers.

	Print Materials
	Dettmer, P., Thurston, L.P., & Dyck, N. (2005). Consultation, collaboration and teamwork for students with special needs. Boston: Allyn and Bacon.   

Guralnick, M. (Ed.) (2001). Early childhood inclusion: Focus on change. Baltimore: Paul Brookes.  

Kostelnik, M.J., Onaga, E., Rohde, B., & Whiren, A. (2002). Children with special needs: Lessons for early childhood professionals. New York: Teachers College Press. 

McGregor, G., & Vogelsberg, R.T. (1998). Inclusive schooling practices: Pedagogical and research foundations. Baltimore: Paul Brookes.   

Miller, P., Fader, L., & Vincent, L.J. (2000). Preparing early childhood educators to work with children who have exceptional needs.  In National Institute on Early Childhood Development and Education, New teachers for a new century: The future of early childhood professional preparation. Washington, DC: U.S. GPO.  

Tertell, E.A., Klein, S.M., & Jewett, J.L. (Eds.) (1998). When teachers reflect: Journeys toward effective, inclusive practice. Washington, DC: NAEYC.




	Standard 5  BECOMING a Professional

	Videos/
DVDs
	Candid Camera, Inc. (2003). The green kid. Monterrey, CA: Author.
Child Development Resources. (1999). Early intervention on the move. Norge, VA: Author. Council for Exceptional Children. (2002). Discover IDEA 2002. Reston, VA: Author. 

Fialka, M., & Fialka, J. (2006). Through the same door: Inclusion includes college. Huntington Woods, MI: Dance of Partnership.  http://www.danceofpartnership.com/order.htm
Green, T. (2006). I’m Tyler (Don’t be surprised). Waterloo, IA: Ability Awareness. http://www.imtyler.org
Olson, J. (1994). Navigating new pathways: Obstacles to collaboration. Moscow, ID: Idaho Center on Developmental Disabilities, University of Idaho. 

Olson, J., & Murphy, C. (1997). Building effective successful teams training manual & videos. Moscow, ID: Idaho Center on Developmental Disabilities, University of Idaho. 

	Websites
	Early Childhood Research Institute on Inclusion   http://www.fpg.unc.edu/~ecrii
Keys to Natural Environments and Inclusion
http://www.nectac.org/topics/inclusion/default.asp
National Professional Development Center on Inclusion (NPDCI) http://www.fpg.unc.edu/~npdci
NECTAS Inclusion Web Site 
http://www.nectac.org/

Project INTEGRATE

www.fpg.unc.edu/~integrate/
Utah’s Project for Inclusion Virtual Library www.usoe.k12.ut.us/sars/Upi/virtual_library.htm
WEAC resources on inclusion 
www.weac.org/resource/june96/speced.htm



**These activities were taken or adapted from Carter, M., & Curtis, D. (1994). Training for teachers: A harvest of theory and practice. St. Paul, MN: Redleaf  Press.



* These activities were taken or adapted from Silberman, M. (1995). 101 ways to make training active. San Francisco: Jossey-Bass Pfeiffer.

For ordering information go to http://www.fpg.unc.edu/~scpp/~resourceguide/ and search by title or author. 
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