More than Caveats and Cookies
What Families and Professionals Need to Support 
the Inclusion of All Young Children
	Camille Catlett
FPG Child Development Institute
UNC-CH
CB #8185

Chapel Hill, NC 27599-8185
Phone: (919) 966-6635

Email: catlett@mail.fpg.unc.edu
	Elizabeth (Lisa) Gaylor

Department of Public Welfare, Autism Services
 Rm. 627 Health and Welfare Building

Harrisburg, Pennsylvania  17105

Phone: 717-265-7760  

Email: egaylor@state.pa.us


Key Abilities You’ll Need. . . 

1.  The ability to recognize and grow the potential of every child

Experiences – repetitive, consistent, predictable and nurturing experiences – are required to express the underlying genetic potential of each child 
(Shore, 1997; Perry, 1994)

· Research documenting how inclusive settings impact potential

· Children with disabilities make more progress in cognitive, language, motor and social domains in inclusive settings than in segregated settings. (Buysse,& Bailey, 1993; Lamorey & Bricker, 1993)

· In general education classrooms including students with mild disabilities, research demonstrates that the academic success of students without disabilities is actually increased. (Manset & Semmell, 1997)
· Parents of typically developing children who have had experience with inclusive care report that their children gain from the exposure to children with special needs. Frequently, parents mention the gains in sensitivity to others and acceptance of differences that they observe in their children.” (Guralnick, 1994; Peck, Carlson, & Helmstetter, 1992)
· Well trained providers are more likely to identify and address previously undiagnosed disabilities in young children earlier in their lives. (Mezey, Neas & Irish, 2003)
· Lisa’s perspective

· Resources
· I’m Tyler (Green, 2006)
· Ten Steps You Can Take to Support Each Child’s Potential [handout]
2.  The ability to communicate effectively
The most important thing in communication is to hear what isn’t being said.

Peter F. Drucker

· Research documenting the importance of communication

· To support effective transitions policies are needed that foster communication between “sending” program staff and “receiving” programs staff (NCEDL Spotlight #35, March 2002)
· “Open and frequent communication between providers and parents is of the utmost importance [when children with disabilities are included in child care environments].” (Bennett, DeLuca, & Bruns, 1997)
· Lisa’s perspective 
· Resources
· Freedom of speech (West Virginia Documentary Consortium and Spectra Media, 1997) 
3.  The ability to collaborate with diverse partners and colleagues

In the long history of humankind (and animalkind, too) those who learned to collaborate and improvise most effectively have prevailed.   



Charles Darwin
· Research documenting the importance of collaboration

· Overwhelmingly families and providers describe the positive changes than can, and have, occurred when parents and professionals work together in decision-making regarding program changes (Bailey, Buysse, Smith & Elam, 1992)

· We consider collaboration to be the cornerstone of effective inclusion. (Wolery & Odom, 2000)

· Collaboration among adults, from different disciplines and often different philosophies, is one of the greatest challenges to successful implementation of inclusive programs. (Early Childhood Research Institute on Inclusion Synthesis Point #5, 2000)

· Hazards of not collaborating

· Pre-K students are expelled at a rate more than three times that of children in grades K-12, according to recent research. The lowest rates of expulsion were reported by teachers who had an ongoing, regular relationship with a behavioral consultant. In classrooms where the teacher had no access to a behavioral consultant, students were expelled about twice as frequently. http://www.ffcd.org/PDFs/ExpulsionFinalProof.pdf

· In Pennsylvania, 5% of teachers reported expelling at least one prekindergartener over the past year. http://www.ffcd.org/PDFs/FactSheetPennsylvania.pdf

· Lisa’s perspective 

· Resources
· Skills for effective collaboration [handout]
· Collaborations work successfully when . . .  [handout]
5.  The ability to find and use resources

The greatest achievement of the human spirit is to live up to one's opportunities and make the most of one's resources. 




Marquis De Vauvenargues
· Research documenting the importance of resources

· The factors that can best support change [in conjunction with training] are: 1) handouts; 2) resources; 3) materials; 4) support from administrators; and 5) practical content (Wolfe, 1993)

· Lisa’s perspective

· Resources 
· Natural Resources  [handout]
6.  The ability to find and use humor

Humor and laughter are excellent vehicles for building team spirit when used with appropriate frequency. The group needs to laugh enough to raise morale, increase the fun associated with the task, and to stimulate creativity.



DuBrin, 1997

· Lisa’s perspective

· Resources

· Ants in his pants: Absurdities and realities of special education (Giangreco, 1998)
· Flying by the seat of your pants: More absurdities and realities of special education (Giangreco, 1999)

· Teaching old logs new tricks: More absurdities and realities of education (Giangreco, 2000)

· The Parent Side (http://www.kidstogether.org/parentside.htm)

7.  An understanding of the power and importance of play

Play, more than any other activity, fuels healthy development of children – and the continued development of adults. 





Bruce Perry
Play gives children a chance to practice what they are learning....They have to play with what they know to be true in order to find out more, and then they can use what they learn in new forms of play. 


Fred Rogers of Mister Rogers' Neighborhood
· Research documenting the importance of play
· In Chicago, the science, art and dramatic play areas a public school kindergarten teacher envisions in her classroom were prohibited by school administrators who “expected kindergartners to sit all day at desks, go without recess, and learn to read by year’s end. (Brandon, 2002)

· A study conducted by Jerome and Dorothy Singer in childcare centers serving low income children in New Haven, Atlanta, and Los Angeles found that increasing make-believe play for pre-schoolers improved their school readiness skills. 
· Play for young children is not recreation activity. It is neither a leisure-time activity nor an escape activity. Play is thinking time for young children. It is language time. Problem-solving time. It is memory time, planning time, investigating time. It is organization-of-ideas time, when the young child uses his mind and body and his social skills and all his powers in response to the stimuli he has met.  James L. Hymes, Jr., child development specialist/author

· Lisa’s perspective

· Resources

· Center for Creative Play
http://www.centerforcreativeplay.org/
· Play Matters


http://www.playmatters.org/index.html
· Recess and the importance of play: A position statement on young children and recess


http://naecs.crc.uiuc.edu/position/recessplay.html
· Free Play Network

http://www.freeplaynetwork.org.uk/
· Playing for Keeps

http://www.playingforkeeps.org/
8.  Vision – and the plans for attaining that vision

Instead of pouring knowledge into people's heads, we need to help them grind a new set of eyeglasses so that we can see the world in a new way.


J S Brown.

· To leverage our investment in education and other children's and family services to the greatest extent possible, every societal institution that touches the lives of young people must be held accountable for helping them develop the skills and competencies they need to succeed as adults. (Policy Statement of the Council of Chief State School Officers, November 1992)

· Lisa’s perspective

· Resources

· Early school success: Equity and access for diverse learners

http://www.fpg.unc.edu/~firstschool/assets/FirstSchool_Symposium_ExectuiveSummary_2007.pdf
9.  The ability to provide leadership

It's hard to lead a cavalry charge if you think you look funny on a horse. Adlai Stevenson

A community is like a ship; everyone ought to be prepared to take the helm. Henrik Ibsen

You must unite your constituents around a common cause and connect with them as human beings. 





James Kouzes and Barry Posner
· Arenas for leadership

· National
· National Professional Development Center on Inclusion (NPDCI)

http://www.fpg.unc.edu/~npdci
· State
· Supporting parents in leadership roles
· Pennsylvania (contact Janice Belgredan, Early Intervention Technical Assistance/Pennsylvania Training and Technical Assistance Network (EITA/PATTAN) (724/794-8980 or j.belg@earthlink.net)

· Iowa (contact Lisa Sharp, (515) 281-5751 or Lisa.Sharp@iowa.gov)
· Individual
· Challenge questions [handout]

· Lisa’s perspective

10. The ability to recognize and celebrate your accomplishments
· Lisa’s perspective
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Ten Steps You Can Take to Support Each Child’s Potential

	If you believe . . . 
	Then you . . .

	1.  Children learn in many different ways and that early learning experiences should provide for individual learning styles.
	1.  Should differentiate instruction, using all senses to facilitate learning and learning styles.

	2.  Learning experiences are most effective when they build upon and expand the individual interests of each child.
	2. Should adjust work and expectations to the abilities of each child.

	3.  Teachers should determine each child’s capabilities and work to develop his or her potential.
	3. Should use both heterogeneous and homogeneous groupings to help children to learn from and support each other.



	4.  Each child is unique.
	4. Should acknowledge and praise each child for their uniqueness.

	5.  Teachers should provide opportunities for each child to achieve success.
	5. Should modify work according to a child’s ability. Provide enrichment activities to “stretch” a child’s thinking.

	6.  Success should be recognized and celebrated.
	6.  Should find a variety of ways to recognize each and every child for their achievements.

	7.  Children need to be actively involved in meaningful and challenging work that develops their ability to think, reason and solve problems.
	7.  Should recognize various learning styles and consider them when you teach. Provide instruction through hands-on activities.

	8.  Each person is a human being of great worth, deserving of respect.
	8.  Should develop and reinforce anti-bias principles for the children and adults in the environment.

	9.  Each child needs to develop positive self-concept
	9.  Should emphasize process rather than product. Create opportunities for each child to see him/herself and his/her family in the environment.

	10. Children need practice in how to live and participate in a democracy.
	10. Involve children in decision-making.


Adapted from Actions that Support our Educational Beliefs, Vestavia Hills Elementary East, Vestavia Hills, AL
Skills for Effective Collaboration
· Recognize shared interests

· Gracefully join into play

· Pay attention to non-verbal communication cues

· Identify common goals

· Listen to and respect feelings

· Empathize with another person’s perspective

· Practice compassion

· Cooperate

· Accept others

· Include others

· Extend a trustworthy, helping hand

From: Stephens, K. (2002). Social skills children need to make and keep friends. Parenting Exchange Library, Friendship Skills #4 http://mail.ccie.com/library_pe/PE_EED1256.pdf
Collaborations work successfully when . .

· there is a shared commitment to address an opportunity or a problem
· work is shared equitably together
· they are well organized

· program are intentional

· opportunities are created for growth of potential or emerging leaders through mentoring

· there is a shared vision

· barriers are addressed through teamwork and appropriate conflict resolution

· individual and community strengths are recognized and built upon
Hnatiuk, P., & Gebretensae, H. (2005). Culture and leadership. Child Care Information Exchange, May/June, 8-13.
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 Listserv

Are you interested in quality materials on topics related to early childhood and early intervention? Our new listserv is one way to stay up to date with the latest free or low-cost booklets, CD ROMs, videos, Power Point presentations and other items.

Subscribe to the Natural Resources listserv and receive a weekly email announcement featuring a product that is available at little or no cost. A short description and “tips for trainers” combined with the product’s ordering information will give you the details you need to add another valuable source to your own library.

Join this listserv by sending an email to listserv@unc.edu.

Leave the subject line blank.  

For the text of the message, type only the following: 

subscribe natural_resources2 

Then send the message.
Here are two recent items we featured:

An Administrator’s Guide to Preschool Inclusion 

Ruth Wolery, Sam Odom and colleagues associated with the Early Childhood Research Institute on Inclusion (ECRII) are responsible for this great resource. The guide was developed to help administrators who are responsible for setting up, monitoring, supporting and maintaining inclusive programs for preschool children with and without disabilities. It delineates barriers and roadblocks, while at the same time offering strategies, supports and illustrations. Download at http://www.fpg.unc.edu/~publicationsoffice/pdfs/AdmGuide.pdf
Diversity in Children’s Lives: Children’s Books and Classroom Helps 

Looking for quality children’s books that reflect children who have special needs? Or stories that depict capable, diverse characters? This 22-page bibliography lists books that feature positive images of children and adults who are culturally, linguistically and ability-diverse. Each entry includes title, author, diversity type and a brief explanation of content. Download at http://www.fpg.unc.edu/~pfi/pdfs/diversity_booklist.pdf 

Past and present materials featured in the weekly Natural Resources listserv are listed on the Natural Allies web site at: http://www.fpg.unc.edu/~scpp/nat_allies/na_resources.cfm

Please note: the listserv will be a ONE –WAY mailing, which means that you will not get unwanted messages from others on the list.

The Natural Resources listserv is a service of the U.S. Department of Education-funded Natural Allies project. We welcome feedback and also encourage you to suggest “natural resources” you know about.  Suggestions may be emailed to Camille Catlett at camille@unc.edu
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Challenge Questions
As you plan a professional development event, ask yourself . . 
· Who’s not involved in the planning who needs to be?

· Who hasn’t been invited who could benefit from this experience?

· What perspectives aren’t represented among the presenters that need to be?

As you organize your college and university coursework and practica, ask yourself . . 

· Will the content I’m covering prepare students to work with all young children, including those with disabilities?

· Will the practica and field experiences provide students with experience in working with young children with disabilities in inclusive settings?

As you work to create policies to support young children and families, ask yourself . . . 

· Will this policy be as supportive of children who are typically developing as for children with disabilities?

· Will this policy support inclusive learning opportunities for all young children?

· Will this policy encourage smooth, effective and collaborative transitions across programs?

· Would this policy be as effective for families who are poor? For families who are culturally diverse? For families who are linguistically diverse?

As you share new products, findings, policies and procedures, ask yourself. . . 

· Who else would benefit from having access to this information? Early childhood partners? Early intervention partners? Faculty? Families? Teachers?

· How else could I share this information? Electronically? In other languages? In other formats?

As you look around at the environment in which you work with young children, ask yourself . . .

· Will all children, with and without disabilities, be comfortable and successful in this space?

· Does this environment reflect the images, languages and cultures of all the children in the community who might potentially use the space?
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